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Quality Review Criteria Checklist

1. Governing Board Policies
The school site Action Plan clearly identifies and describes:
Page(s)

A. Schoolwide and districiwide barriers 10 improvement in student
achicvement and underlving causes for low perfomiance.

pp. |-9

B. Solutionsstrateuies for overcoming thesc barriers and underlying causes.

pp. 1-9

; C. School and district crime statistics, addressing any of the factors that
t negalively impact student achievement.

p. 10

D. How school and district conditions in the School Accountability Report
Card are being addressed, as needed

p. 10

E. Annual growth targets at least as high as those adopted by the State Board
of Education.

p. 1!

F. School-specific short-term academic objectives for pupil achievement for a
two-year peniod that will allow the school to make adequate progress toward
the growth targets established for the school.

p. Il

G. The process administrators and teachers usc to monitor and evaluate the
implementation of the Action Plan and its impact on student achievement.

pp. 12-13

1. Parental and Community Involvement
The school site Action Plan clearly identifies and describes:

' A. How parents and the community have been actively involved in

pp. 13-15

| developing the Action Plan and how they will be involved in carrying it out.

3. Fiscal Management
The school site Action Plan clearly presents evidence that expenditures are:

A. An effective and efficient aliocation of I/USP, matching funds, and other
resources.

pp. 15-16
and forms

B. Linked lo overcoming barriers to achievement.

pp. 15-16
and forms

C. Not in excess of available funds (I/USP and other sources).

pp. 15-16
and forms

4. Personnel Managemeant
The school site Action Plan clearly identifies and describes:

A. The number and percentage of fully certificated teachers that are in place
in each core academic subject area and at each grade level.

p. 17

B. How any lack of certificated/qualified teachers is addressed through
specific strategies with measurable outcomes.

p. 17

' C. How professional development is provided to all teachers,

pp. 17-18

i D. How professional development is aligned to core content standards and is
| spectfic to standards-based instructional materials used at the schoolsite.

p- 18

| E. How professional development is dircetly related to areas where student
{ academic performance necds improvement.

p. I8
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5. Curriculum Management
The school site Action Plan clearly documents the extent to which:

| A. Gach student has a complete sct of instructional materials aligned to the

| state core content stundards. p. 19

B. Schoolis have instructional materials adopted by the Staic Board of
Education for kindergarten through grade cight. p.19

C. The local goveming board selects instructional malerials aligned to the
State Board of Education-adopted content standards, for grades nine through
lwelve, NA
D. Any lack of instructional materials is addressed. p.19
The school site Action Plan clearly identifies and describes:
E. How administrators and teachers use the results of state and local
assessments to modify instruction and improve student achievement. pp. 19-20
F. How disaggregated data regarding pupil achievement and other
indicators arc used to determine adequate short-term and long-term progress p. 20

among all groups of students.
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Melrose Elementary School: |l//USP Action Plan

Melrose Elementary School is jocated in East Oukland in largely Latino community, a point
of entry for recent immigrants. Mclrose stafT enjoys a highly collaborative. democratic. and
prolessional culture. They have created a personal environment where all students are known,
and many parents express great satisfaction and confidence in the school. While no crimes have
been reported on campus this ycar, the high poverty neighborhood has a history of high levels of
crime. Some parcnts report that drug dealers ofien prey on their chiildren before and after school.
Total enrollment for 200-2001 is 493 with 78 percent Latino, 13 percent African American, §
percent Asian, and 4 percent of students of other cthnicity or race. In addition, 78 percent of the
students are English language leamers and 94 percent qualify for free or reduced lunch. The

majority of classes are bilingual.

While Melrose Elementary failed to meet its API goal by 8 points, the school as a whole has
made some gains in academic performance as defined by both the standardized test and authentic
assessments. Overall, the percentage of students scoring in the 1* quartile has declined in all
subjects since 1997-98. In 1998-99 significantly fewer students took the SAT9 than in the
previous and subsequent year, making it difficult to cite trends in student performance (in 1997-
98, 93%; 1998-99, 43%; 1999-00, 61%). Approximalely one quarter of students scored at or
above the 50™ percentile in all subjects. Very few students are redesignated from LEP to FEP,

A higher percentage of African American students perform in the lowest quartile on SAT9 than
any other ethnic/racial designation. A higher percentage of English Only students perform below

grade level in Running Records than any other language proficiency designation.

I.  GOVERNING BOARD PoLICIES

This section of the Action Plan addresses school wide bamiers, underlying causes for low
performance as well as designated solutions as identified by the Melrose Action Planning Team.
We have divided this section into the following areas: curriculum and instruction, school-wide
assessments, and student readiness fo learn.

In the Area of Curriculum and Instruction

A. Schoohvwide and districtwide barriers 10 improvement in student achievement and underlying

causes for fow performance

05/01/01 Page 1 of 20
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Melrose Elementary School: Il/USP Action Plan

Melrose is a school populated by linguistic minority chitdren, and state and district curricula.
often do not meet their needs. The district offers the school litte support in implementing a high
standard bilingual or ELD program. At present. there are no math materials available in Spanish.
The school has a diverse population, mostly Latino (ncarly S0%4) with small numbers of children
from other linguistic minority groups. To compensate for the imbalance in linguistic
populations, the school has essentially two instructional linguistic strands, one that is
Bilingual/Spanish and the other that is Sheltered English. This configuration linguistically

isolates children during much of the instructional time.

While there are examples of challenging curriculum and engaged student leaming, there is
variation across classrooms in how the curriculum is consistently challenging and articulated.
There is little time for teachers to collaborate at grade level around the implementation of
instructional programs, and there is no clear and consistent link across all classrooms between

what is leamed from assessments and modifications to instructional practice.

B. Solutions and straiegies to address causes of low student performance and 1o overcome

barriers in the area of Curriculum and Instruction

In each of the curricular areas below, solutions are categorized by instructional program,

accompanying professional development, assessments. and parent involvement.

Reading: Action steps for the instructional program

a. [ntegrate the Open Court reading program into appropriate classrooms and consistently
implement a schoolwide standards-based reading program across grade-levels to address the
needs of the diverse linguistic population.

b. Implement Melrose Literacy Plan in sheltered and bilingual classrooms using a
comprehensive literacy framework and district recommended curricula.

c. Hire an additional literacy/intervention coach at 75% time 1o support implementation of a
comprehensive language arts curriculum with Literacy Leadership Team (LLT).

d. Continue to involve parents in reading program and student progress at SSC meetings and
parent conferences and through parent liaison outreach.

Reading: Extra support strategies (in-class and after school)
a. Expand Soar to Success across 3-5, sheltered and bilingual intervention.

b. Reciprocal Teaching (RT) implemented across grades 2 - 5 at sel intervals throughout the
year, incorporating Collaborative Inquiry.

¢. Adapted version of Reading Recovery—expanded.

05/01/01 Page 2 of 20
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Melrose Elementary School: 1I/USP Action Plan

d. Continue to use Americorps voluntcers as support 1o teachers during reading instruction.

¢ Allocate resources for u number of icachers to regularly attend professional conferences in
Language Arts.

. Increasc opportunities for socially generated leaming in literacy and integrate metacognitive
stratcgics.

8. Provide additional instruction in aficr-school program to identified struggling students.
GATE students participatc in integrated projects designed to meet their needs.

h. Add an additional Academic Mentor 1o provide onc-on-one assistance to struggling readers.

I Implement Academic English Mastery Program (L.A. Unified District), a lileralurc-ba.sed
reading program that uses materials that are culturally relevant for the student population.

Reading: Professional development

a. Melrose Literacy Plan will be supported by summer inservice and buy-back days.
Professional development days will be used to articulate the literacy plan across all grades
using a comprehensive framework. A framework such as the New Siandards Reading and
Writing will be used to align curriculum and maintain consistency across programs.
Standards will be reviewed by grade level during the buy-back days.

b. Literacy Coach and Intervention Teacher to provide in-class staff development such as'lesson
modeling, observations, etc. Literacy coaches will also be responsible for leading on-site
staff development around Language Arts cumriculum.

¢. Expand training of Soar to Success across grade levels and ‘refresher course’ in RT.

d. Teachers attending conferences will serve as on-site messengers of developments in the
teaching and leaming of Language Arts.

e. LLT to explore means of i mplementing socially-generated lessons and thematic instruction.

f. Collaboration between classroom teachers and after-school program to align and assess after-
school activities with classroom curriculum.

8- Teachers implementing Open Court reading program, the principal and the literacy coach
will attend summer training and begin looking at ways to integrate Open Court with Melrose
Literacy Plan.

h. Bilingual leach.ers will attend Results training and begin to look at how to integrate aspects of
Open Court reading program into the Transition English Language program.

Writing: Action steps for the instructional program

a. Align and articulate writing instruction across curriculum at all grade-levels according to the
Califomia and district standards.

b. Using results from Collaboratjve Inquiry Group, staff will examine and agrec upon ways lo
use writing across the curriculum with cmphasis on expository texls.

05/01/01 Page 3 of 20
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Melrose Elementary School: [l/USP Action Plan

¢. Establish a routine of looking at student work in systematic ways, at regular intervals (o
inform practice.

d. Incorporate leamings from Academic Language Assessment System (ALAS) with district
wriling assessment and Academic English Mustery Program (AEMP).

Writing: Extra support strategies (in-class and after school)

a. Use Intervention Teacher. academic mentors. and instructional assistants to work with
students one-on-one during composing tasks.

b. Identified students will receive additional instruction through after-school program and
'GATE students will participate in integrated projects designed to meet their needs.

¢. Establish regular collaboration between classroom teachers and after-school program to align
after-school activities with classroom curriculum and assess efTects.

Writing: Professional development

a. Use buy-back days and Wednesdays 1o examine and review ways writing is used. During
buy-back days, Collaborative Inquiry Group will disseminate findings on expository writing.

b.  Become familiar with other models of looking at student work and establish a protocol for
institutionalizing this practice. Come to stafl agreement around use of portfolios.

¢. Dedicate staff time to familiarize whole staff with use of writing rubrics.

d. Collaboration between classroom teachers and after-school program to align and assess after-
school activities with classroom curriculum.

ELD/AED: Action steps for instructional strategies

a. Codify and implement the findings from the Collaborative Inquiry groups in Sheltered
English program, ELD assessments, and ELD practices to articulate a repertoire of strategies
to be used across grades levels in a school-wide standards and content-based ELD program.

b. Articulate and implement school-wide repertoire of strategies for content based Academic
English Development (AED) schools wide.

¢. Share test-taking strategies for Limited English Proficient and A frican American students,
d. Implement 90/10 bilingual program to transition students from primary language to English.

¢. Continue seminar series with UC Berkeley around ELD issues and Developmental Teacher
Education credential program to reduce the student to tcacher ratio.

ELD and AED: Professional Development
a. Use collaborative team time 1o come 1o agreements on implementation of ELD Plan.

b. Send a team of teachers to LAUSD training (AEMP) 10 lcam AED strategies. Participating
teachers will be trainers of trainers on site.

05/01/01 Page 4 of 20
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Melrose Elementary School: IVUSP Action Plan

StafT development in test-taking strategics drawing from Children at the Cenier or
comparable workshop.
StafY development in 90/10 structure of a bilingual transition program.

Schedule regular mectings throughout the school year where ELD specialists (for example,
Lily Wong Fillmore) visit school site to discuss topical issues around ELD.

Reading and writing internal assessment instruments and processes

a.
b.

Regularly modify and/or implement Melrose Literacy Plan based on student asscssment data.

Implement enhanced reading assessment such as Developmental Reading Asscssment to
provide more complete profile of reading comprehension.

As a whole staff, complete rubric of assessments that describe current assessments, how stafT
uses them, how they are aligned with standards, what they describe and what they don’t, and
how they affect instruction.

Implement NWEA levels tests twice a year.

Focus Collaborative Inquiry Group on ELD assessments for lower grade bilingual students
and use ELD State test as an assessment.

Explore ways to measure standard English proficiency.

Parent Involvement in Reading and Language Arts

a.

Host regularly scheduled “Accountability Nights” to provide parents with opportunities to
understand many aspects of the Melrose curriculum and system of assessments.

Focus Back to School Nights on literacy, and recruit parent readers.

Use parent teacher conferences to coordinate with parents on how they can best support their
child academically at home in literacy using sample work, standards, and home strategies.

Mathematics: Action steps for instructional program

d

Consistently implement a standards-based math program across grades that meets the needs
of a diverse linguistic population.

Establish whole-stafT understanding of standards and math continuum.

Develop a school vision for the qualities of a high performing math student and use that
vision to set targets for instruction.

Implement math curriculum to ensure consistency across and between grades, including
implementation of Math Land and Math Steps, replacement units by Marilyn Bumns and
integration of new math curriculum (district will adopt new program 2001 -2002).

Establish a Math commiltee 10 oversee standards-based action steps within the Action plan's
math focus.

05/01/01 Page 5 of 20
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Melrose Elementary School: Il/USP Action Plan

Mathematics: Extra support strategies (in-class and after school)
a. Hire roving math expert to enhance math instructional stratcgics.

b. Establish a math club. Afier-school programs aligned to in-class instruction and cross-auce
lutoring and institute daily math games across school.

Explore specific LEP strategics in math and purchase Spanish math word problems.

Recruit math mentors.

Provide independent work and targeted instruction for students below grade level.

o

[ Provide afier-school support for identified students, ¢.8., UC Berkeley Break the Cycle, or
train 6™ graders as tutors.

Mathematics: Professional development

a. Using state and district math standards, hold a school-wide vision session to ensure shared
understanding of math standards and criteria for high performance.

b. Hire a roving math expert who will provide one-on-one coaching to teachers,

c. With math teacher experts as icam leaders, Melrose leachers meet in grade level teams to
articulate math curriculum and set consistent curricular and academic goals for the school
year. [ncrease collaboration time to develop thematic units around math.

d. Use one Wednesday a month for the Curriculum Committes to work on the development of
the math curriculum.

e. Training in concept bui‘lding and word problems for Limited English Proficient students and
reinforcement through SDAIE strategies.

. Develop writing prompts that allow students to explain math solutions in written form for
inclusion in the writing portfolio.

8. Collaboration time around math conferences 1o allow teachers leam new math strategies.

Mathematics: Internal assessment instruments and processes

a. Develop as system of assessments for measuring math ability using a similar process used in
reading/language arts.

b. Pilot Northwest Evaluation Association (NWEA) levels tests in math in upper grades Spring
2001 and fully implement Fall 2001.

c. Develop site-based benchmarks in math based on standards. Short grade-level skills
checklist administered three times a year.

d. Identify trends in math needs based on math portfolio, standardized tests, levels test,
benchmarks, and unit assessments.

e. Institute math conference time with parents using sample problems and student work.

Parent involvement in the mathematics program

a. Hold back 10 school nights with a focus on the math curriculum and looking at student work..

05/01/01 Page 6 of 20
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Melrose Elementary School: I//USP Action Plan

b. Host Funuly Math Night and introducc and distribule Math manipulatives for familics.

¢. Use parent tacher conferences to coordinate with parents on how they can hest support their
child academically at home in math.

In the Arca of a Schoolwide System of Assessments

A, Schoohwide and districtwide barriers to improvemen in student achievement and Underlving

causes for low performance

At Melrose the SATY test is adequate for asscssing broad trends but limited in diagnosis of
student performance. Likewise the APL, with only a single indicator has the same limitations. At
this time there is an annual district-mandated oral language proficiency assessment for English
language leamers (IPT). The district is piloting a leveled assessment program, and Melrose will
be part of the pilot group. However, no consistent and in-depth professional development is

provided by the district an forms of assessment and their links to instructional practice.

[tis difficult to say much about trends in achievement based on SAT9 scores due to high
variation in the number of students tested from year to year. The number of parents who decline
permission for their students to test is high. Teachers also report that students are unfamiliar
with test format. To offset the inadequacy of the SAT9 in informing instruction and curricular
design, Melrose has used alternative assessments. Each student at Melrose is required to have an
assessment portfolio containing Running Records, prompted and scored writing samples, and the
annual IPT score. All of the assessments measure literacy or language acquisition, but not math.
Additionally, there is a need for evaluating the appropriateness and the implementation of

assessments under consideration.

B. Solutions and strategies to ddress causes of low student performance and 1o overcome

barriers in the area of the schoohwide system of assessments.

Specific assessment plans are listed above in the content areas of reading, writing, math, and
ELD/AED. The Melrose staff will continue to identify appropriate assessments in English and
Spanish for writing (ALAS), oral proficiency, and comprehension (NWEA leveled tests and
Developmental Reading Assessment, exploring ways 1o calibrate Running Records scores from
past years to cither DRA and/or leveled tests). They will develop authentic math benchmark

assessments. The stafT will continuc 1o integrate the work of the Collaborative Inquiry Group

05/01/01 " Page 7 of 20
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Melrose Elementary School: I/USP Action Plan

studying ELD assessment into professional development. The stalf will develop the on-site

capacity to run and maintain a comprehensive school database. (Sec!.G.und 5E.F.)
In the Area of 4 School Climate and Readiness to Learn

A Sehoolwide und district barriers and canses Jor low performance in school climate and

sttident reudiness to learn

The neighborhood has a history of high crime, and traffic poscs a danger 10 students and their
families. The district does not provide sufficient resource officers to monitor school safety in the
immediate neighborhood. There are no long-term partnerships with the city, community centers
and advocacy groups, the faith community, or with the police to spearhead a neighborhood safety

movement. Parents cite neighborhood safety as a top concern.

Classroom structures that support instruction are not sufficiently evaluated for their
effectiveness and consistency. Students are grouped by ability during most of their instructional
day. These groupings tend to be based on language ability. And, a dual corridor exists with

bilingual and sheltered English programs where there is no interaction between the two.

For the most part, parent involvement is limited to conventional activities. Parents are only
minimally involved as intervention support, unless (heir students have been identified for sociai-
emolional services. Latino parents feel welcomed at Melrose, however African American and

Asian parents are not involved and feel the school often does not represent their voice,

8. Solutions and strutegies to address causes of low student performance and to overcome

barriers in the areu of readiness o learn

The Coordination of Services Committee (COS) Team and its structures/interventions will
continue to serve as a comprehensive mode! of coordinated supports. There is a strong school-
wide system of supports to manage student behavior at Melrose. The Melrose community,
including parents, students and staff is well informed of the Eight Melrose Rules that include
rewards and consequences. Students report feeling safe at school, and classes are well managed.
Both academic and social/emotional supports augment students’ access to core curricula. There
are instructional support interventions in the area of reading such as Reading Recovery and Soar

to Success. Several academic supports arc available to accelerate learning, including in-class

05/01/01 Page 8 of 20
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Melrose Elementary School: 1I/USP Action Plan

and after-school wtoring, extended year, academic mentor, guided and leveled reading. Melrose

identified the fullowing action steps to improve climate and pirent input:

Continuc to support a safe and nurturing learning environment

Continue COS tcam methods of identifying students with social/ cmotional needs and
linking students to support. Continue COS team rewards and conscquences program. Revisit
Melrose Characteristics, and create agreements on how to teach and use them. Train stafl in
Second Step conflict resolution. Adopt school-wide agreement on problem solving and conflict

resolution with staff community and explore methods of classroom implementation.

Maintain equity as foundation of climate; Children as partners in equity

Continue BayCES partnership and spread equity findings (rom Collaborative Inquiry
across staff. Begin on-going discussion on equity and inclusion with staff and community.
Launch /nquirv into Culture 10 build cross grade, multi-language, and student-centered

groupings engaged in thematic units. Support inquiry program with assemblies and materials.

Professional development: School climate and readiness to learn

Provide staff training in Second Step. Continue class meeting training. Set aside lime to
discuss Meirose Characteristics and metacognition skills. Use collaborative time to develop
whole school student collaborative inquiry groups and develop Intercultural units. Continue staff

development around equity with BayCES.

Encouraging Parent and Community engagement

Host a minimum of three annual family night events, including Back to School and
Family Math Night. Continue the Back to School night practice of sharing student work and
setting up conferences. Identify strategies to attract underrepresented parents. Send weekly
communications with parents through students. Share best practices (or parent conferences using
student work, and establishing lines of communication. Host literacy and math parent
workshops. Communicate school's expectations for all members of the school»community.

With the help of Parent Liaisons, establish parent center with child-care support.

Effective Intercultural Communication
Recruit two Parent Liaisons to help new families, to distribute information, to support families in

assisting students, (o clarify school policies, build parent center to create leadership opportunities

05/01/01 Page 9 of 20
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Melrose Elementary School: Il/USP Action Plan

for parcnts through the establishment of action committees. Build partnerships with Catholic

Worker and La Clinica. Begin ongoing discussion on equity issues with staff and community.

C. School and district crime statistics, addressing any of the factors that negatively impact

student achievement,

Oakland Unified School District crime statistics show a total of 61§ crimes between July |,
2000-December 31, 2000 of which 107 were committed at the elementary school level. Battery
was the o(fensc most ofien committed, comprising of 355 or 60% of the tota) number reported
violations. Other violations consisted of property crimes, 12%; possessions of weapons, 7%;

drug offenses, 44%; assault with a deadly weapon, 28% and sex offenses, 3%.

The OUSD Department of Compliance and Monitoring reports 0 crimes at Melrose between
July 1, 2000 though December 31, 2001.

D. How School and District Conditions in the School Accountability Report Cards are
being Addressed as Needed

The Oakland Unified School District has designated its electronic “School Portal” as a
school accountability report card resource until it designs individual report cards at
www.ousd.kl12.ca.us. Conditions that specifically need to be addressed at Melrose include
academic achievement (see Section | E., F.), teacher experience, and language development

issues concomitant with an 80 percent LEP population.

Section 1.A. B. describes strategies specifically desi gned (o address these areas of concem
and their underlying causes. In literacy and math, these include strategics for a variety staff
development in ELD and AED instruction, interventions, and additional assessments (DRA,
NWEA Levels Tests, and site-based math benchmarks). Staff development will be delivered
through in-class modeling and support, conferences, and on-site workshops. Collaboration time
is a crucial element in implementation and, ultimately, the sustainability of these sirategies. A
Literacy Coach and Intervention Teacher wil] provide interventions to identified students and
coaching to teachers. Afier-school ELD instruction through UC Berkeley will provide additional
academic support. A Math committee will spearhead math interventions and a site-based
assessment cycle. A math expert will provide feedback and suppont, model effective instruction,

and provide professional development in key math strategies.
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E. Growth Targets

The following goals

by the Oukland Unified School District and the State Board of Education.

Overall Goal: Reach AP targets for 2001

are based on the Action Planning Team discussion and on targets sct

API 2000 AP{ 2001
All Students 470 487
Hispanic/ atino Students 471 520
rican American nt NA NA
Socio-economicaly Disadvantaged Stugents 468 480

F. Short-Term Academic Objectives

I Increase the percentage of students scoring at or above the 50th

percentile on the SAT-9 by 8

percentage points per year.

All Students (% scoring at or above50th percentile)

Year Reading Math Language Spaelling
2000 21 25 2 2
2001 29 kX] 31 30
2002 37 41 kL 38

2. Decrease the % of African American and Latino stu
SAT-9 by 8 percentage points each year.

African American Students (% scoring in lowest quartile)

dents scoring in the lowest quartile on the

Year Reading Math Language
2000 33 44 40
2001 28 36 32
2002 20 28 24
Hispanic/Latino Students (% scoring in lowest quartile)
Year Reading Math Language
2000 25 28 24
2001 17 20 16
2002 9 12 8

3. Increase % of boys scoring at or above 50th

per year 2003.

05/01/01
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Boys (% scoring at or above the 50th percentile

Year Reading | Math Language :
2000 18 i 21 15 ;
2001 26 i 29 23 |
2002 34 37 3
2003 42 45 39

Site-Specific English Language Development Goals

4. Bilingual students receiving instruction in primary language and not at IPT Level E will have
an 8 percent growth on SABE and will increase one [PT level of English per year,

5. Sheltered students who are below Level E on IPT will make a growth of one [PT Level per
year and will make similar growth in math computation on SAT9 as those scoring above
Level E.

6. Next year Melrose will set ELD goals based on the new State ELD Test and set the baseline
a1 2001.

7. IPT goal - all students will make one year's growth in proficiency.

§. Meeting these achievement targets will enable Melrose to meet the district-defined

redesignation target for the school: 8.3% each year.

Site-Based Reading/Language Arts and Math Goals

9. Reading Comprehension: All students will make one
DRA and/or Running Records and in NWEA Levels

year's growth in reading according to

reading tests.

10. Language Arts: All students will make one year's growth in NWEA Levels language tests

and one year’s growth on writing assessment.

L1. Students will make one year’s growth according to district recommended Math and

Language Arts curricula unit assessments.

12. Math: Al students will meet benchmarks in math according (o site-developed math

checkpoints administered three times annually.

G. Overall Monitoring and Evaluation Plan

Melrose Elementary School staff has developed a long-standing habit of using Running

Records and behavior data to make decisions about academic and social’emotional

programming. Structures are in place to facilitate data review and analysis through the

Management Team, Collaborative | nquiry Groups, Literacy Leadership Team, and through

05/01/01
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whole-staff mectings. Melrose will apply this habit to expand its analysis o SAT9 scores, DRA,
levels tests. and math benchmark tests. On-site support providers will ussist stafT in data

collection and in maintaining a database and will train staff in running reports.

The Action Plan features strategics for data collection and program evaluation. These
include both process and outcome evaluations through collection of both quantitative and
qualitative data. These strategies include action steps around implementation of assessment
instruments and processes (Section | A. B., pp-3.0). Scction 5 E. F. describes the assessments
and the resulting instructional adjustments in detail. StafTwill collect data on staff and parent
buy-in, planning, support, and roll-out of strategies in classrooms. These include: Management
Team, staff, and SSC meeting agendas and minutes, rates of teacher participation in professional
developmenl, attendance at parent events and meetings, teacher surveys, student participation

rates in academic and social/emotional support programs, and classroom observations.

Observations und Couching. The Action Plan relies on classroom visits to ensure
consistent and effective implementation. Classroom visits by coaches and support providers
serve a dual role of on-going support and evaluation. The evaluation componen! of classroom
visits will include observation of lessons and feedback to the classroom teacher. This type of
evaluation will ensure that strategies are being consistently implemented and that classroom

instruction is being adjusted based on student leaming needs and cultural differences.

Evaluation of impact, costs, and benefits. The Management Team will analyze the
qualitative and quantitative evidence Sathered beginning in December 2000 (1I/USP needs
assessment) through January 2003. These data will provide information related to the Plan’s
costs (time and money) and benefits (to students, parents, and teachers). Melrose will assess
activities related to gaining teacher buy-in, improving parental involvement, staff development,
and the role of support providers. Most importantly, disaggregated student achievement data
will be used to evaluate the benefit of the combined strategies to specific student outcomes.

2. Parent and Community Involvement

The Action Planning Team (APT) at Melrose is representative of a wide range of
stakeholders, including parents, teachers, the principal, and community partners. APT members
included six parents and community members, four teachers, and the principal, along with RPP

International—the Extemal Evaluator. The APT has becn cngaged in various stages of the
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development of the action plan, from designing strategics lo examining data, to giving

substantive input on strategics for addressing student achievement challenges.

The APT convened for the first time in December 11, 2000 (o learn about the l/usp
process and to gencrate ideas for how to improve student achievement for students at Melrose.
On January 11, 2001, RPP Intemational and Meirose held a community meeting to inform
parents and community that the school would be involved in the 1/USP process, Information

preceding and during the meeting were printed in Spanish, Vietnamese, Khmer, and English.

RPP Intemational shared the results of the [I/USP needs assessment with staff and the
APT in subscquent meetings. APT members received a copy of the Needs Assessment summary
and the complete Needs Assessment was made available 10 all parents in the community through

the school's front office. The executive Summary was translated into Spanish,

Once the needs assessment was shared, Meirose’s APT met twice monthly to work on
creating the Action Plan. The Management Team, comprised of 5 teachers, the principal,
Literacy Coach, and reform coordinator, also met a least (wice a month to work on compiling
APT and staff input into the creation of the final Action Plan. Staff was informed of planning
through grade level team meetings. The APT met for the last time on April 2™ to review the
final Action Plan and subsequently shared the plan with the whole staff on April 4 The APT
signed off on its contents on April 6, 2001.

The Melrose Icadership and APT believe that without the support and involvement of
parents, staff, and community, this action plan will not succeed in its implementation phase.
Melrose’s School Site Council (SSC) agree and have committed to integrating their own annual
plans with the 11/USP action plan to create a single, uniform plan to guide school improvement,

The action plan includes severa] strategies that specifically address the building of
leadership capacity and parent involvement in the implementation of the action plan.
Specifically related to parents and community, Melrose has committed time, staff, and resources
to increasing the supports for parental involvement and community partnerships. The Melrose
staff believes that parents and community are integral to creating the cohesive school that meets
the needs of all children. The involvement of parents, community, and university partners is also
an instrumental component in cach of the school’s many strategies to meet the needs of students

in need of academic and social supports. Each of the goals in this action plan also has specific
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strategies and supporting action steps for increasing the communication with and solicitation of
input from parentsiguardians. Cach of the goal arcas of this action plan also contains specific
strategies and supporting action steps lor increasing the communication with and solicitation of

input from parems/guardians.

There has been a core group of parents involved in Melrose for many years. The
Extemal Evaluator’s needs assessment found that this core group lended (o be comprised of
Latino parents. Many African American and Asian parents did not feel included in decision-
making processes at the school. [n response 1o this need, as part of the Action Plan, Melrose will
hire two parent liaisons. These parents will be responsible for establishing an on-site parent
center and for increasing the number of parents involved at the school. The Melrose staff and
leadership know the leaming environment of their school will be more responsive and attentive
to the achievement needs of the student population with increased parent involvement. The
approval of the Melrose Small School proposal to establish an adjoining small middle school has
bolstered the confidence of parents that their input makes a difference. The momentum of that

process will carry forth in their involvement in this Action Plan.

Using the already institutionalized meeting structure, the Melrose Management Team,
which includes parents and community members, will continue to meet during the two years of
the action plan to review implementation. A regular part of their commitment to this plan will be
to continue to solicit additional community involvement, and to adjust the Action Plan based on
data inquiry and parent/school community input. The new on-site parent liaisons will play a
central role in ensuring that there is balanced and representative parent voice in this process. The
Plan calls for community par{nerships with La Clinica and Catholic Worker to boost community
involvement with a direct relation to student’s cultural and linguistic needs.

3. Fiscal Management

Melrose will succeed in implementing strategies outlined in the Action Plan and in meeting
its identified goals and objectives with the financial support of 1I/USP and matching funds. The
budget covers critical academic support for students through the hiring of a literacy coach, an
intervention teacher, and a roving math expert. Their expertise will also serve the professional
needs of teachers through direct in-class coaching. Additionally, teachers will benefit from
training in Academic English Development, English Language Development for LEP students,

and in Reciprocal Teaching strategies that boost reading comprehension, The budge! also covers
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costs ol two academic mentors that will assist students i need and materials and training for
Developmental Reading Assessment to accurately measure reading comprehension. The budget
also supports parent involvement and Ieadership through two parent liaison positions und Family
Math Night. Approximately twenty percent of the [I/USP funds will g0 to on-site support
providers who will support data collection and analysis as well as teacher inquiry projects
directly related to the academic objectives laid out in the Action Ptan. Evaluation will also be
supported by funds for extended contract time for members of the Management Team who will
provide ongoing monitoring, adjusting, and evaluation of the Action Plan. This will entail
collaboration with other decision-making bodies at Melrose including the Literacy Leadership
Team, School Site Council, and Budget Committee. Due to the successful behavior management
program at the school (as found in (he II/USP needs assessment) the Action Plan addresses these
areds (o a lesser degree than academic Supports. As a result, the budget does not reflect expenses
related to behavior management. Costs for cach line item funded through 11/USP are broken

down and justified in Form 4a.

[IVUSP funds matched by other funding sources not exceed available funds: Melrose
requests $96,500 in I/USP funds to support its work for the 2001-2002 school year and $97,500
to support ils work in the following year. The expansion of the Developmental Reading
Assessment (DRA ) accounts for the additional 51,000 expense in 2002-2003. These funds will
be matched by Title I, EIA, SIP, and private foundation money (Gates Foundation) in the amount
of $114,800 each year. (See Form 4)
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California Department of Education
Education Support & Networks Division

Public Schools Accountability Act of 1999 Form 4
IWUSP Budgel Application for State Funds

School Site Implementation Grant Budget

Immediate Intervention/Underperforming Schools Program-State Funds

Fiscal Year 2001-2002

Name of District: Oakland Unified School District
CDS Code:

Name of School: Melrose Eiementary School
COS Code:

Phone: 510-879-1400 { E-mail:

Fax: 510-879-1419

School Contact Person:
Melrose Elementary School

mcontrer@ousd.k12.ca.us

| sacs Resource Code: 7255
| SACS Revenue Code: 8590
! Non-SACS Income Account Code: 8590

School Enrollmcnt:#ﬂ_ (From 1999-00 CBEDS)
Cost per student: ___ $200  (Up to $200 per student)

! ‘ |
; SACS ' ,  Amount of | ":n.::':t of
| Function | Object Code Description of Line Item II/USP Funds | ng
| Code | | Requesteq | Fundsd
| i ' I' Source Code
i 1000 Certificated Personnel Salaries !
| i | Literacy Coach - salary (.75) FTEta [ s3,1000)
| , provide coaching to teachers and to ; 1
| : support impiementation of language | f
! arts/reading action items outlined in ! i
i f f Action Plan ‘ |'
f ! | Intervention Teacher - salary (1) FTE to - $45,500 |
] {' provide in-class and small group academic i j
! supports to identified students and to ‘ |
i !  support coaching i j
. j | Professional Development, extended £ $9,000 (15)
: ! contract time, e.g., LAUSD training for ' ; $2,500 {24)
Academic English Mastery Program, Soar ' : '
0 Success madel training | ! » i
Planning and coordination, extended | $8,500 | $5,000 (24) |
contract time, Wednesday team-leve! ' !
collaboration and Management Team ’ l
Lo coordination of Action Plan activities ) i
{ 2000 Classified Personne! Salaries 1 ! r
i { 2A ) ; ] !
! ! | cadpmlc Mentors, Part-time mentors | $14,000 (1)
i . : to provide in-class academic supports to i ; }
) : | identified students I ! :
| 2 Parent Liaisons, Part-time liaisons to | $5,400 (24) '
' recruit parent involvement and provide ' $5,400 (1)

) information to multi-ethnic community
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SACS
Function
Code

Object Code

Description of Line Item

Amount of
I1/USP Funds
Requested

Amount of
Matching
Funds &

Source Code

3000

. Employee Benefits

" Literacy Coach (@30% of salary)

$15,900 (1)

Intervention Teacher (@30% of salary)

$19,500

4000

Books, Materials, Supplies

!

Developmental Reading Assessment
(DRA) materials, Assessment kits and
accompanying video/trainer (Pilot year)
for reading comprehension assessment
program.

$1,000 |

i
|
|
|

| Soar to Success, Program kits for
expansion of reading comprehension
intervention based on reciprocal teaching
principles - grades 3-S.

'

$2,500 (1)

,! Services and Other Operating
' Expenses (Including Travel &

] Direct Costs)

Conferences, for teachers to attend to
improve professional growth in areas of
individual need across the foliowing
subjects: Math, science, reading,
language arts, ELD, AED, bilingual
education

$1,700

Consultants, Partners in School
Innovation, Americorps, BayCES, UC
Berkeley Development of Teacher
Education speakers on ELD

$20,000

$16,000 (24) .

Family Math Night, district-led program
to involve parents, inctudes materials and
math manipulatives

$300

6400

Capital Outiay (Equipment)

| 7310

Indirect Costs

Total Amount of IT/USP Funds Requested

|
I
|
|

Total Matching Funds & Source Codes

(15)
(17)
(24)

(1) $74,500
$9,000
$2,000

$28,900 :
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California Department of Education Public Schools Accountability Act of 1999 Form 4
Education Support & Networks Division II/USP Budget Apglication for State Funds

School Site impiementation Grant Budget
Immediate Intervention/Underperforming Schools Program-State Funds
Fiscal Year 2002-2003

Name of District: Oakland Unified School District

CDS Code:
Name of School: Melrose Elementary School
CDS Code:
School Contact Person: Moyra Contreras Phone: (510} 879-1410 | E-mai:
FAX: (510) 879-1419 mcontrer@ousd.k12.ca.us
il SACS Resource Code: 7255 School Enroliment:____498  (From 1999-00 CBEDS)
u SACS Revenue Code: 8590 Cost per student:____$200  (Up to $200 per student)
| Non-SACS Income Account Code: 8590
i ! } | .l
| SACS ' f | Amountor | /mountof
. Function | Object Code | Description of Line Itam . I1/USP Funds | Fund,".’
Code i
E Requested [ Source Code
' 1000 | Certificated Personnel Salaries ' |
[‘ ! | Uiteracy Coach - saiary (.75) FTEte L $37,100 (1)
' . | provide coaching to teachers and to ; '
: ‘ ! support implementation of language , ;
i | arts/reading action items outlined in !
i 1 Action Plan '
i | | Intervention Teacher - salary (1) FTE to | $45,500 |
] : provide in-class and small group academic | i
: ; supports to identified students and to [ |
! : i support coaching ; |
i‘ f | Professional Development, extended i $9,000 (15) °
contract time, e.9., LAUSD Academic $2,500 (24) -

|
English Mastery Program, Soar to Success i
model training J'

l

! Planning and coordination, extended
i contract time, Wednesday team-leve!

’ collaboration and Management Team
1

[

i

$8,500 $5,000 (24)

'

i

i coordination of Action Plan activities

|
2000 Classified Personnel Salaries I | |
|

i !
i 2 Academic Mentors, Part-time mentors | $14,000(1) :
¢ to provide in-class academic supports to |
| identified students ! :
| 2 Parent Liaisons, Part-time liaisons to f

! recruit parent involvement ang provide , $§§44030(1:'3

- information to multi-ethnic community
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SACS
Function Object Code Description of Line Item
Code

Amount of
Amount of !
I1/USP Funds Matching

Funds &
Requested Source Code

3000 Employee Benefits

' Literacy Coach (@30% of salary)

$15,900 (1

Intervention Teachaer (@30% of salary)

$19,500 |

% 4000 Books, Materials, Supplies

' ! Developmental Reading Assessment
' , | (ODRA) materials, Assessment kits and
accompanying video/trainer for reading
comprehension assessment program.

I
$2,000 |
l
|

. Saar to Success, Program kits for
expansion of reading comprehension
intervention based on reciprocal teaching
principles.

$2,500 (1)

' 5000 Services and Other Operating
' ; Expenses(Inciuding Travel k Direct
Costs)

Conferences, for teachers to attend to
improve professional growth in areas of
individual need across the following

! subjects: Math, science, reading, ;
' language arts, ELD, AED, and bilingual !
education. ;

$1,700 |

Consuitants, Partners in School
[nnovation, Americorps, BayCES, UC
Berkeley Development of Teacher
Education speakers on ELD

$20,000 ! $16,000 (24)

Family Math Night, district-led program

math manipulatives

$300

6400 Capital Outlay (Equipment)

i
l
]
.‘
to invaive parents, incudes materials and i
|
i
|
|
I

7310 Indirect Costs

|

| Total Amount of 11/USP Funds Requested |
i Total Matching Funds & Source Codes
|
i

$97,500

{2) $74,900
(15)  $9,000
{172)  $2,000
{24) 28,500
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Meirose Elementary School Implementation Grant Budget
Immediate Intervention/Underperforming Schools Program-State Funds

Fiscal Year 2001-2002: (similar for 2002-2003)
Explanation and Justification of [I/USP Budget Items

Description and Line Item Explanation

, Amount of ]
II/USP
Funds

Certificated Personnel Salaries

$55,700

Intervention Teacher - salary

Full salary of $45,500. 1 FTE staffing allocation to work in tandem with the
Literacy Coach to provide academic interventions both in class and in small
groups due to the high number of students performing below the 50"
percentile on the SAT9. The Intervention Teacher will provide targeted
instruction in math and reading/language arts, and serve on the Math
Committee to help under-performing students.

$45,500

Professional development, extended contract time

Rate of $28 per hour per staff member

* The school may divide the lump sum of $1,700 to cover conferences for
as many teachers as need professional growth in specific areas(math,
science, language arts, AED/ELD, bilingual education), or divide the
sum as follows:

* Reading/Language Arts and Social Studies to provide professional
growth for those teachers who express interest and need est. 8
teachers @ 3.75 hrs each = $840

* Math and Science conference time to pravide professional growth for
those teachers who express interest or need est. 8 teachers @ 3.75
hrs each = $840

$1,700

Planning and coordination, extended contract time

Rate of $28 per hour per staff member

* Time for planning, implementation, and monitoring Action Plan items
for reading and language arts: 17 teachers from leadership team @ 10
hours each, est. $4,760

* Time for planning, implementation, and monitoring Action Plan items
for math: 17 teachers from leadership team @ 8 hours each, est.
$3,808

*  Math committee will be formed from by Management Teamn and
planning will be drawn from math allocation above

Employee Benefits

$19,500

Intervention Teacher {@30% of salary)
Based on salary of $65,000.

$19,500

Books, Materials, Supplies

$1,300
Year 1

$2,300

Year 2
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—

Amount of :
Description and Line Item Explanation 1r/usp |
Funds i
Instructional supplies for student learning Year 1 §1 OE
Instructional materials to augment existing and adequately supply new '
assessment programs for reading comprehension: (Year 2 $2,000) |
+ Developmental Reading Assessment (DRA): Program kits at $100 per '
kit x 10 kits = 1,000. The DRA will be piloted in first year and
expanded in the second year to include additional kits. An additional 20
kits will be ordered in Year 2
Instructional Material for families 5300

Family Math Night services and training from Oakland Unified School
District to involve and inform parents in math instruction, includes math
manipulatives and other materials, est. $300

Operating Expenses/Contracts $20,000
General Outside technical consultants

20,
Consultants to support the overall impiementation of the Action Plan 320,000
through specific strategies related to data collection, data analysis,
maintaining Melrose database, running disaggregated reports, and
supporting teacher research through Collaborative Inquiry Groups,
Estimate 160 days per year @125/day. Consultation to take place at
school site. Five on-site Partners and two Partner coordinators
Capital Outlay (Equipment) $0
Total I1/USP Funding (> 498 students X $200) $96,500
Yearl
$97,500
Year2
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4. Personnel Management

A, The number and percentage of fully certificated teachers that arc in place in cach core
academic subject arca and at cach grade level.

| ' ] | Otner.

| Emergency, ~Mult Lifetime N

‘ or Intern Subject | CHAP BCLAD Cahforma ’ Rea:unsgd Bilingual
[Totaizs  [3(11%) | 25(39%) | 19 (68%) | 5(18%) ] 4(14%)  [2(%) | 3(11%)

B. How any lack of certificated/qualified teachers is addressed through specific strategies
with measurable outcomes.

Melrose enjoys long-standing relationships with neighbering University of California
Berkeley and Mills College. Two credential programs have chosen Melrose as 2 primary site for
placing student teachers. The UC Berkeley School of Education Development of Teacher
Education Program places approximately twenty student teachers at the school. The school, in
partnership with the university, has made outreach efforts to the community to encourage
interested residents to enter the education field and to teach at the school. One former

instructional assistant from the neighborhood is now a teacher with an emergency credential.

The Action Plan includes professional development initiatives designed to adequately
prepare all teachers to provide curriculum and instruction to meet students needs. Outcomes will
be measured by teacher participation in professional development sessions, classroom

observations documenting effective use of new strategies, and student achievement data.

C.  How professional development is provided to all teachers.

Melrose addresses the professional development needs of teachers in a vn;icxy of ways, and
the professional development plan grows out of a school-wide cycle of inquiry and planning,
There are coaching opportunities provided by the literacy coach and intervention teacher in
content areas such as math, language arts, and ELD. The core of the Melrose professional
development program is a system of interrelated Collaborative Inquiry Groups. Each
Collaborative Inquiry Group has a specific teaching and leaming focus (building a
comprehensive Sheltered English program, writing across the curriculum, ELD). CI Groups
engage in study and inquiry in that area and share findings with the whole school and consider
appropriate changes to curriculum and instruction. Some teachers also belong to a network of

teacher researchers who are doing decp inquiry work around literacy issues.
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Early release days cach week provide whole school collaborative time. A Toating sub
allows time for teachers 1o work together and 1o observe cach other., When possible, preparation
time has been aligned so that grade-level teachers can work and study together. The school uscs
district “buy-back ™ days for additional colluboration. The professional development plan
provides compensation for extended contract time.

D. How professional development is aligned to corc content standards and is specific to
standards-based instructional materials at the site.

All professional development activities are focused on helping teachers better implement
and strengthen the current instructional and curricular program linked to core content standards.
The emphasis on literacy across the curriculum is specilically designed to help teachers cover the
required content standards by faci litating an acceleration in students' ability 1o read, write, and
speak in the specific content areas. The professional development in specific content area and
with an ELD/AED focus will build the teachers’ capacity to meet the needs of the linguistic
minority population at the school. All materials at the site are standards-based.

E. How professional development is directly related to areas where student academic
performance needs improvement.

The school has allocated two professional development days per month as a means of
building a well-articulated, comprehensive reading program. There will also be a literacy coach
to work with teachers in 2 one-on-one capacity as they improve their practice. Professional
development in mathematics will be supported by the formation of a mathematics committee (hat
will explore and consider needs of the teachers in this area. A roving mathemalics expert will
visit classrooms to provide specific feedback to teachers about how to improve their practice.
The staff will receive professional development in ELD and AED in two ways. For ELD the
stafT will continue to work with several professors from UC Berkeley. Some teachers are being
(rained with the Los Angeles Unified School District’s Academic English Mastery Program, and
they will share their knowledge with the rest of the staff. Collaborative Inquiry groups will
continue to examine literacy, ELD/AED issues, and inform the whole school on their findings.
Teachers will attend a variety of professional conferences, and all teachers attending conflerences

will share new leamings with staff though grade-level team meetings and whole-staff meetings.
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4. Curriculum Management
A.=D.: Adequate, Aligned, and Approved Curricular Materials:

All materials. K-3, are both state and district approved and cach class has adequate sets.
Additional materials arc housed in the library and in an on-site book annex which features more
the 500 books on an array of subjects divided into thematic classroom sets of 15-20. This ycar
additional materials were purchased to support English Language Development through a district
grant. While current math texts are not available in Spanish, the district will be adopting a new
math program that may include Spanish materials. Melrose currently uses MacMilla/McGraw
Hill's Spotlight on Literacy for Sheltered English and Cuentamundos for bilingual classes. Each
classroom has a leveled library in its literacy center that includes many Wright Group books.
Hampton Brown's Into English is used for ELD. Houghton Mifflin’s Math Steps and Math Land

are used for math, as well as the district-adopted Social Studies text, and FOSS science kils.
E. How Staff Use Assessment to Drive Instruction

Stute and district-mandated assessments. Melrose teachers will use the results of both state-
mandated norm-referenced and district assessments to measure student progress and to improve
classroom instruction. These include the SABE, State ELD Test, District Wriling Assessment,
and SATY. These measures will provide stafT with baseline and growth data related o student
perforinance. The results of these assessments will be used to evaluate the effectiveness of both
the new classroom strategies to improve leaming and the impact of increased academic support

services for low achieving students.

Other classroom assessments. Teachers recognize that state and district assessments only
provide a sketch of what their students know and can do. Through the 11/USP process the staff
developed 2 system of assessments that captures the range of assessments used, what they
measure, and what gaps remain. Through this excrcise, the staff identified both strengths and
weaknesses in their current assessments. Melrose will use both teacher-developed measures and
assessments associated with adopted programs. These assessments and regular observations will
enable teachers to evaluate the effectiveness of programs and supports for individual students
and make adjustments to their instruction to meet the varying needs of their students.

Assessments include Running Records and the Developmental Reading Assessment to measure

05/01/01 Page 19 of 20

DOE 00031587



Melrose Elementary School II/USP Action Plan

reading comprehension in English and Spanish, Alath Steps and Aath Land unit assessments for

math computation and concepts, and NWEA Lovels tests in reading, linguage ants, and math

Efivers on Instruction: The Extemal Evaluator's needs assessment found that while stafT use
assessment results 1o group students and (o link identified students with interventions, not all
teachers explore new instructional strategies to meet needs reflected in those results. The Action
Plan’s provision for a Literacy Coach and Intervention Teacher will provide additional support to
leachers in adjusting instruction. Professional development in Academic English and English
Language Development will aiso help teachers develop a repertoire of strategies based on
student leaming style and on meeting content standards. The implementation of a site-developed
math benchmark test based on SAT9 math content clusters given three times a year and analyzed

by grade-level teams will allow teachers to identify patierns in student math needs.
F. How Stafl will Disaggregate Data to Serve All Students

For each assessment, teachers have allocated time to meet and discuss the disaggregated
results of the assessments—particularly in reading and mathematics. This analysis will enable
teachers to monitor the strategies that are improving the performance of all students, but
particularly for different subgroups of students and students performing far below average. The
results of these assessments will also help the school to evaluate the effectiveness of programs
and support services in meeting the needs of their at-risk Alrican American and Latino students.
With the help of its support providers, Melrose has already begun the practice of looking at
longitudinal data by cohort groups to identify pattems in performance. They began by looking at
the success of transition students, students who have transitioned from primary instruction in
Spanish to English. They found that students who had been at Melrose for five years performed
atamuch higher level than students who had transferred to the school. Through their work with
the Bay Area Coalition of Essential Schools, Melrose discovered that its African American
students were performing at lower levels than Latino students. They set reading comprehension
goals for both African American students and Asian students. With help from its support
providers, Melrose will continue the practice of cxamining disaggregated data to note trends in
performance. Teachers will be trained in the current database and will no longer rely on the

support provider for generation of reports.
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